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TN Weekly, Unit, and
Interim Assessments
Provides data to drive instruction based on
TN standards.

Data-Driven Skill Instruction
Introductory, reviewed, and tested standards are
identified.

Building Content Knowledge and
Vocabulary Within and Across Grades
Three-week focus on concept/topic in science, social studies,
and literature.

Grade 6

Grade 5
Grade 4
Grade 3
Grade 2
Grade 1

Grade K

Topic Texts Sets
Write-in complex text sets • Authentic literature
• Writing prompts • Tasks • Text evidence
questions • Home–school connections
Texts for Close Reading Student Books

Meaningful Culminating Tasks
Includes constructive conversations, writing tasks, and
research and inquiry projects that connect topics to
students’ real world.

Texts for Close Reading Student Book
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PLUS...

Lessons are tied to text sets for seamless
integration of SEL concepts.

Diverse Texts
Reflecting today’s classroom as students see
themselves in the text and build perspectives.

Texts for Close Reading Student Book

Small-Group Texts
A step above the rest—texts students
want to read written by trade authors.
JERRY CRAFT

MATHANGI
SUBRAMANIAN

Responsive
Teaching Tools
Prompting Cards and Peer Coaching
Menus are designed to scaffold each
student to the next reading level.
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If the behavior is in place, then

If the student needs support, then

Behaviors to L

Prompt

Validate

Reads fluently with
phrasing and intonation,
using finger only at
points of difficulty.

• Model reading in meaningful phrases and have the reader
practice reading the same way.
• Model reading in a voice reflecting the punctuation and have
the reader practice reading the same way.

• Read these words together.
• Make this sound like talking.
• Read this quickly.
• Read this as the character would say it.

• You made that sound like talking when
you read it.
• You read those words together and
made it sound interesting.

Searches through difficult
words for additional
information by blending
letters into sounds and
using familiar word parts.

• Show the reader how to search through a difficult word by
blending letters into sounds.
• Model how to connect a new word with a familiar one by
using magnetic letters/writing on a dry-erase board. Focus
on the part that is the same in both words.

• Say _____. What would you expect to
see at the beginning (middle, end)?
• Find _____. Put your finger under it
and take a good look at the letters.
• Find a part you know.

• You found a part you know.
• You used ____ to help you read _____.
• You used a word you know to help you
with a new word.

• Model how to problem-solve to fix an error.
• Remind the reader to fix it when something is not right and
to reread when necessary.

• Were you right?
• You made a mistake. Can you find it?
• Try that again and make it make sense.

• You read that again and checked to
see if you were right.
• You fixed that quickly.
• You fixed that all by yourself.

• Share your processing aloud as you model how to reread
a sentence to cross-check meaning, structure, and
visual information.
• Read a sentence aloud as the reader follows along in the
text. Intentionally make a mistake, then think aloud why the
mistake doesn’t make sense and self-correct.

• You stopped. What did you notice?
• Check to see if what you said looks
right and sounds right.
• Does that look right, sound right, and
make sense?

• You were thinking about what would
make sense.
• You made it look right, sound right,
and make sense.

• Show a high-frequency word on a page and have the reader
frame it in the text.
• Provide opportunities for the reader to reread familiar books.
• Provide magnetic letters for the reader to quickly form words.

• You know that word. Read it quickly
when you see it.
• Look at _____. Take a picture with
your brain.

• You remembered that important word
wall word.
• You read ____ quickly.

• Refer to specific examples in the story and model how you
make meaning.
• Remind the reader to keep in mind events of the story and
actions of the characters.

• Think about what you know about
the character.
• Think about what happened so far
in the story.
• Think about who is talking in this part
of the story.

• You thought about what you knew
about (character’s name).
• You thought about what happened so
far in the story.
• You thought about who was talking
in the story.

Recognizes errors and
initiates problem-solving
actions close to the point
of error to self-correct.
Monitors by
cross-checking one
source of information
with another (meaning,
structure, visual).
Uses a core of
high-frequency words
that can be read with
automaticity within text.

Monitors comprehension,
using understanding of
the story.
Prompting Cards for Scaffolding Readers
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Reader Expectations:

Level E Literary Text Characteristics

• Much self-correcting occurs in the head
at this level, and may be observed as
hesitations during oral reading, rather than
as actual errors.

Title: The Shepherd and the Wolf

• Accumulates at least 50 high-frequency
words and recognizes them with
automaticity within continuous text,
contributing to more fluent reading.
• Applies some word-analysis skills instead
of relying heavily on predictable, repetitive
language.
• Reads at an increased rate as the reader is
more secure with early literacy behaviors.

Teacher Tips:
• The use of more general prompts promotes
the development of self-monitoring
behaviors. (Examples: What did you notice?
What can you try? Try that again. Were you
right? Does that make sense?)
• During independent reading time, provide
readers with the opportunity to reread
previously-read guided reading books and
other books at the independent reading level
to enable fluent reading practice with a focus
on speed, prosody, phrasing, and increased
dexterity with high-frequency words.

Prompting Cards for Scaffolding Readers

Punctuation may include commas,
apostrophes, and hyphens.
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Stories continue to include language
patterns typically used by readers in
their oral language.

“Thank you very much!” said the
little shepherd. “I don’t know how
I can repay you.”

13

12

Sentences may contain breaks in dialogue.
The speaker may be identified at the
beginning, middle, or end of a sentence.

Other Text Characteristics:
• Stories contain more complex plots, but are
still easy for readers to understand, and
include a clear beginning, middle, and end.
• Most words have predictable spelling patterns,
and some simple blends and possessives may
be included.
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Intervention Lessons
Tied directly to the 3-week skill focus for targeted,
time-efficient instruction for identified students.

Effective, Efficient Phonics Instruction
Gradual Release in Action

My Reading and Writing Student Books
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and scared away the wolf.

Prompting Cards
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Finally, an old man came

> Systematic, explicit instruction with targeted practice
> Connected practice in authentic reading and writing
> Spiral practice and review built-in
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